Introduction to the Native American People in North
America Prior to 1620

Pam Barry: pbarry@lowell.k12.ma.us
Valerie Daneau: vdaneau@lowell k12.ma.us
Erin Kelley: ekr423@verizon.net

Bartlett Community Partnership School
Lowell, Massachusetts

Exploring Conflict and Consensus Among
Peoples from the American Colonies to

the New Republic

TAH Summer Institute 2007



Introduction to the Native American People in North America Prior to 1620

Table of Contents

Part1

Abstract

Background Historical Narrative

Essential Questions & Student Learning Objectives

Day 1:
Day 2:
Day 3:
Day 4:
Day §:
Day 6:
Day 7:
Day 8:

Day 9:

Part 2
Lessons

Building Background Knowledge with Photographs
Building Background Knowledge with Poetry
Locating Native People Prior to 1620

Wampanoag Classroom Visit

Shelters

Clothing

Gender Roles

“The Great Sickness”

Food

Day 10: Assessment and Celebration of Learning

Part3
Annotated Bibliography & Additional Resources

Annotated Bibliography

Primary Source Materials

Lesson Support Materials

12

15

16

20

22

24

27

29

30
33

37



Part1
Introduction to the Native American People in North America Prior to 1620

Abstract

This 10 day unit is an introduction to the Colonial Era which establishes the
presence of Native People across America before 1620. Students will explore the rich
cultural heritage of the Wampanoag people through poetry, photographs, stories, and
artifacts. This unit of study will serve as the foundation for understanding the Native
perspective on how the development of English settlements in Massachusetts impacted
their way of life.

The lessons were written for third grade and designed to be 30-40 minutes in
length. The lesson on shelters could be completed in one 90 minute block, or done on
two consecutive days. Students at this grade level have limited background knowledge
about Native Americans and much of what they do know reflects stereotypical images.
The intent of this unit is to dispel the myths associated with Native People and replace
them with an accurate representation of America’s first inhabitants.

The majority of our students are English Language Leamers. Wherever possible,
we have included pictorial support to reinforce new vocabulary and concepts. The use of
photographs and artifacts in these lessons are important to capture historical context but
they also facilitate our students’ comprehension by augmenting verbal language. To
maximize student engagement and learning, we have planned lessons which provide
students with multiple opportunities for active participation.
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Background Historical Narrative

“Colonization” of North America occurred about 15,000 years ago as bands of
hunters from Siberia traveled across the Bering Strait in search of herds of animals.
These first people were migratory in nature, driven by their need for fresh game to
survive in a frigid area. The earliest people traveled in small groups, or bands, of 15 to
50 people. The plentiful supply of large mammals present on the continent was the
impetus for further southern movement into the interior. As the population of these
bands grew the need to procure more and more food also increased. As these new
colonists traveled to different geographic regions, their adaptation to the climate and
environment ultimately created different ways of life. As the bands settled in warmer
climates, many abandoned a nomadic lifestyle and settled into semi-permanent villages.
No longer restricted by the frigid climes of the Artic environment, they took advantage of
the lakes and streams, and cultivated crops to supplement their diet. They became
attuned to the cycle of weather in an area and developed seasonal planting and hunting
activities which facilitated their survival.

Native People’s ability to effectively live in their environment led to the
development of increasingly sophisticated habitats and social systems to help sustain
them. Villages and towns were developed with more permanent types of housing.
Archaeological evidence suggests the presence of structures such as earthen pyramids,
wooden temples, and a hand crafted wooden configuration of pillars, called
“Woodhenge” to serve as a working calendar which helped natives to mark the seasons.
Also present in some southern areas, were irrigation ditches and water reservoirs to
combat the lack of abundant rainfall within an area. As larger communities formed,
social structures began to take shape. Chiefdoms were established and a hierarchy of
roles developed. Sachems were the appointed “wise elders” of a tribe and pniesog were
the elite warriors who advised the chief. Gender roles were clearly defined as men were
predominately responsible for defense, hunting, fishing and tool-making. Women took
care of the children and the home, cooked and gardened.

Native Peoples in North America believed the supernatural and the natural world
were interwoven. All living and nonliving things contained a spiritual power and were
regarded with respect and reverence. This belief system guided their interactions with the
environment. Historically, most Native People lived in balance with nature, taking only
what was needed, and giving thanks and homage for the gifts given by the earth. Asa
result, their impact on the environment was minimized.

The Wampanoag People were one of the many native nations which settled in the
northeastern region of our country. They lived in what is now known as New England,
10,000 years before European contact. Their name “People of the First Light” was
chosen because they were the first to see dawn on the continent. By 1600, the
Wampanoag numbered seventy thousand and occupied sixty-seven villages in the
Northeast.
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The Wampanoag were seasonally migratory, establishing patterns based on the
seasons and the procurement of food. In the winter, the Wampanoag lived in villages in
small, round houses made with timbers, sticks and bark. During this time, they hunted
deer and other large animals. In the spring, families would leave their winter homes and
move closer to their planting grounds, where they grew corn, squash, beans, and other
vegetables. Once the crops were harvested in the fall, the Wampanoag would travel back
to their winter site. Hunting, fishing and gathering occupied much of their time.
Celebrations to give thanks for the different harvests included feasting, dancing and
singing.

Between 1616 and 1618, a plague killed many of the Wampanoag People on the
eastern seaboard as far north as Maine and to the south as far as Plimoth, originally
known as Patuxet. Cape Cod and the islands of Natocket (Nantucket) and Capawe
(Martha’s Vineyard) were not affected. Patuxet lost most of its inhabitants and the
village was abandoned. In 1619, after being held captive by the British in Europe, a
Native Wampanoag man, Squanto returned home to find his native village decimated.
Approximately, 2000 of his people had perished from “The Great Sickness.”

When the English arrived in 1620 at the uninhabited village, they unearthed grave
sites and raided food caches left by the Wampanoag. This site was taken over by the
Mayflower voyagers from Europe and became the settlement known as Plymouth
Colony. The presence of the English in Patuxet was noted by nearby natives. Squanto
advised Massasoit, a Wampanoag leader, to befriend the Europeans in order to watch
them closely. Squanto and another native named Samoset, who both spoke English,
initiated communication with the new settlers. A treaty was eventually established
between the English and the Pokanocket Wampanoag. Hobbamock, one of Massasoits
trusted advisors and warrior, established a homesite close to the English settlement.
Hobbamock served as a liaison between the two peoples and worked to keep peace
between them. The Wampanoag village at present day Plimoth Plantation is named
Hobbamoack’s Homesite.
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Day 1 - Developing Background Knowledge With Photographs

Student Objectives
« Students will use pictures to generate a preliminary understanding of what Native

People might have looked like, what clothing they wore, what activities they engaged in,
and what resources they used in their daily lives.

Key Questions

s What do we know about Native People?
¢« What do photographs tell us about how Native People looked, dressed, and lived?
» What natural resources were used by Native People?

Primary Source Materials
Photographs of Issac Hendricks, a Mashpee Wampanoag boy, enacting daily activities of a

Wampanoag Indian boy, in Pilgrim Times. (From: Tapenum’s Day: A Wampanoag Indian Boy
in Pilgrim Times)

Supplementary Materials

Item 1-1: Tapenum'’s Day: A Wampanoag Indian Boy in Pilgrim Times (text)
Item 1-2: KWL Charts (one for each component)

Item 1-3: Overhead and student copy of “Photograph Discoveries"

Item 1-4: Vocabulary card: natural resources with picture examples

Vocabulary
natural resources

Launch:
* Introduce the unit of study:

o "Students, we will be spending the next two weeks learning about the first people
to live in our part of the world thousands and thousands of years ago. What do you
know about a people called Indians or Native Americans? Turn fo your partner and
talk about what you think you know?*

« A few student pairs share their thinking as the teacher records their responses under
K, on a large KWL chart.

o Teacher reviews lists with students and suggests: “Sometimes we can learn a lot about
someone by looking at where they live, what they do, and what they look like. We are
going to be active historians searching for clues about how these ancient people lived.

Today we will look at photographs of a Native American boy who is showing us what life

might have been like for boys his age a very long time ago.”
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Teacher shows students a photograph of Tapenum aiming a bow and arrow at an unseen
target. ‘Listen while I think aloud with you about what I see in the photograph and
what I think it could mean. As I notice something, I will write it down on my
"Photograph Discoveries” worksheet." (Teacher modeling of this activity will help
students see how we can take information from a photograph and construct a historical
context for it.)

"I see a picture of a boy aiming a bow and arrow. I think he is hunting. Perhaps Native
American boys were hunters.” Teacher writes on overhead what she sees and what she
thinks it might mean.

“T also see his bow is made out of wood. I think someone he knows can make bows from
trees. Maybe he is the one who knows how to do this. The natural resource he has used
is wood from a tree. A natural resource is something we find around us in nature.
Trees, water, land, plants, and animals are all natural resources. *(Teacher refers to
posted vocabulary word and surrounding examples of natural resources.)

Teacher invites children to notice something else from the photograph and interpret
what that tells us. "What do you notice about this photograph?

Teacher probes for interpretations and captures student responses on the overhead.
"Tell us what you think about it? What is it made of? What do you think it might have
been used for?”

Teacher may choose to use additional photographs for guided group practice if
students struggle with this task.

Explore:
 Teacher divides students into pairs and gives each pair a few photographs along with a

"Photograph Discoveries” worksheet. Students are given 10 to 15 minutes to examine
their photos and complete their written observations.

Teacher circulates around room monitoring students’ understanding of the task, helping
pairs as needed.

Summary:
 Teacher brings students back together on the rug and asks them to share their

observations. As student pairs share their thinking, the teacher writes down what each
team noticed on a piece of chart paper or on the chalk/white board.

Teacher reviews the lists with the students and asks them to think about bigger ideas.
"What kinds of tools did we see? What types of food do you think these people ate?
How did they get their food? What were their clothes made out of? What do our
observations tell us about the skills Native Americans used to live in their
environment‘?

Teacher asks students to think about what we learned in this lesson and what they
might be wondering about? Student questions are posted on the W part of the KWL
charts.
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Day 2 - Developing Background Knowledge Through Poetry

Student Objectives
o Students will read poetry written by Native Americans to generate an initial

understanding of the core cultural values and beliefs of these peoples.

Key Questions
e What does this poetry tell us about what Native People cared about?

« What are the common themes of these poems?
« What can we infer about Native Peoples’ values and beliefs?

Primary Source Materials

"For the Children of the Earth" poem written by a Native American

Supplementary Materials
Ttem 1-2: KWL Charts (one for each component)

Item 2-1: "Appreciation” pictured vocabulary card

Item 2-2: Overhead of the poem, For the Children of the Earth
Item 2-3: Overhead and student copy of " Understanding Poetry'
Ttem 2-4: Selected poems written by Native Americans

Vocabulary
appreciation

Launch:

o Connect to Lesson 1: "Students, yesterday we began to learn about how Native
Americans might have lived hundreds and hundreds of years ago by looking at
photographs. Let's look at what we wrote.” Teacher reviews the information on the
KWL charts.

e "Today we are going to read poetry written by Native Americans to find out about some

of the things they care a lot about, what they appreciate. When you show appreciation,
you are letting peaple know you liked something, perhaps what they said or did, and you
are grateful for it.”

“Poets usually write about someone or something they feel strongly about. They use
Just a few words to show us their thinking and it is up to us, the readers of the poem,
to try and figure out the meaning behind those words. When we read poetry, it is
important to stop and think about the words. We may have to read and reread parts of
the poem so we can understand it. When we do this, we are analyzing the poem and
making inferences. Listen as I read and analyze this poem written by a Native person
named Dove.”



« Teacher places poem on overhead and shows only the title. "The title of this poem is
"Cor the Children of the Earth” Titles are one way writers tell us something about

o~ what we are going to read. This title makes me think the writer is talking to children.
It sounds like a dedication in a book. Let's read a little to find out what message the
author has for children.”

 Teacher reveals the first stanza and reads aloud and then rereads. ‘Lef every Day be
one of giving Thanks. I think the author is telling children they should be grateful for
what they have. I think that because it says we should give thanks every day. Do you
think this message is meant for all children or just Native children? I also notice the
poet capitalized the words "Day” and “Thanks". I wonder if this is Dove’s way of telling
us what is most important to him or her?”

* Teacher puts on overhead a copy of the Understanding Poetry worksheet which includes
the teacher's written thoughts about the title and first stanza. “This is a worksheet
we will be using today as we analyze poetry. See how I have written down my
inferences. Let's read more of Dove's poem and complete this together.”

 Teacher reveals the second stanza and reads it twice. ‘Let every Being of Creation
along our paths be appreciated. Let all plant life be acknowledged. Let all the winged
ones of the air know your gratefulness. Turn to your partner and talk about what you
think the author is telling us in this part of the poem.” Teacher gives students 2
minutes to discuss and then asks for responses which are written on the overhead

_ worksheet. (Teacher may have to explain the word "acknowledge” to students.

- Suggestion: “When we acknowledge someone or something, we say or do something to
say we noticed it and appreciated it. For example, when we receive a gift, we
acknowledge that we have received it and are grateful. We do this by saying "Thank-
you” or writing a thank you note. When our names are called for "Student of the Month”
at an assembly, the principal is acknowledging our hard work. She is telling the whole
school that she has noticed what a good job we are doing and she appreciates our
effort. In this poem, I think Dove is telling us it is important to appreciate and
acknowledge the importance of every living plant and animal.”)

» Teacher follows the same guided practice process above with the remaining two stanzas
of the poem. (Based on the performance of the group, the teacher may decide the
students are ready to try the activity with a partner or model a second piece for those
students who are struggling.)

Explore:

 Teacher divides students into pairs and gives each pair a poem along with an
"Understanding Poetry" worksheet. Students are given 10 to 15 minutes to analyze
their poems and complete their written observations.

o ‘Now, let’s get into pairs and try to analyze some more poetry. Remember to write
down your thinking on your worksheet. Be ready to share with the class in 10 minutes.”

#™ * Teacher circulates around room monitoring students’ understanding of the task, helping
pairs as needed.
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Summary:
* Teacher brings students back together on the rug and asks them to share their

analyses. As student pairs share their thinking, the teacher writes down what each
team noticed on a piece of chart paper or on the chalk/white board.

Teacher reviews the lists with the students and asks them to make some
generalizations and add them to the K chart. “What is important fo these Native
American writers? What have we learned today about what some Native Americans
value? What types of things did they appreciate? Do you think these values were the
same for Native Americans that lived hundreds and hundreds of years ago? How could
we find that out? Is it possible?”

Teacher explains some of what we know about Native American culture and beliefs
from years past has been gleaned through oral stories and artifacts passed along by
generations of people. “We have invited a Native American from Plimoth Plantation fo
speak with us later on this week. Perhaps we can ask him if what we learned today was
true for generations of Native People before.”

Connect to Day 3: "We have learned a lot in these past fwo days about how Native
Americans might have lived many years ago. Tomorrow, we will learn there were many
different Native Americans tribes who lived all across our country. They were truly
the first people of this land.”
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